ABSTRACT
INTRODUCTION
The background of this research project is the application of ICT in Icelandic schools in the context of teachers work.
The role of 'teacher' in using ICT in a class can be complex depending on the forms of pedagogy adopted. Typically, he will, at some time, carry out different roles affecting his mindset. He will have to organise and create the course content', setting the pace, monitoring learners' reactions and adjusting the delivery accordingly.
The Oxford English Dictionary Online(2011) defines the term mindset as: 'an established set of attitudes, especially regarded as typical of a particular group's social or cultural values; the philosophy or values of a person; frame of mind, attitude and disposition'. The term mindset indicates 'set' or 'fixed'; however, it is readily apparent that an individual's mindset can develop, but this may be a slow process and thus may cause stress.
In this research, the teacher's background, including his education, his social status, attributed social value, his life experience in general and his role as an educator, was the basis of his mindset and his reflection on the development of his roles, in terms of the VLE, and enabled him to interpret the activities he was undertaking in a manner acceptable to him. 
.
Research Methodology
The author ran series of case study lessons during two years period with class 7. A research plan was established, on an aim and research questions. The teacher set up email accounts and registered students to the VLE; he also took digital photographs, in order to personalise the students VLE workshops. The main aim of the studies was to examine the teacher's role in using ICT in order to identify 
Discussion

Lack of technical help and instructions
Throughout the research, the VLE generally worked well: it remained stable and the students registered easily.
However, variety of issues associated with the use of the VLE arose during the enquiry, such as technical difficulties and upgrade requirements. The teacher noted how having to deal with the VLE technology would have been too difficult for a non-specialist teacher and considered that his experience of the equipment and software was important in overcoming any difficulties. Studies (i.e., Mumtaz, 2000) have highlighted several reasons why teachers do not apply computers in their work as lack of teaching experience, in terms of ICT, lack of on-site technology support for teachers, lack of assistance in directing pupils, when on the computer, the existence of ICT specialist teachers to teach students computer competence and lack of computer accessibility.
Role conflicts
The teacher's work was complex and his multiple roles and responsibilities were not pre-defined. As the project featured an inherent action research element, the teacher was confronted with new circumstances and with improving his professional endeavours. He was also responsible for the maintenance of the school's hardware and software and such issues affected his mindset, lesson preparation, the selection of teaching methods and his ability to make professional decisions, in terms of the appropriateness of when to use the VLE. For example, the teacher, as an agent, has to constantly bring up-to-date information and technology, in order to ensure learning is authentic and relevant. In blended learning, the instructor has to combine two or more teaching methods that makes his work complex (Worthington, 2008) .
Lack of confidence
This research indicated that the teacher lacked self- 
Workload
The teacher considered that the research was a substantial extra workload for him. Running the course for a whole day, while intense, would probably have offered more flexibility. Nevertheless, the teacher managed to organise some of the case study lessons inside the school schedule. In these lessons, however, he was disturbed by other teachers seeking his help because he was the school's computer administrator; they were also likely to be curious about the research. In this respect, conducting lessons after school may be more appropriate, in terms of allowing the class to work in peace. Manternach-Wigans 
Preparation
After the first case study series, the teacher was given general training for lessons, with regards to the use of the VLE. Better preparation became part of the research plan for case study series two and three and help pages were set up inside the VLE. However, the teacher did not access the help pages, probably because his workload was high and his preparation time was often limited. Teachers need to have diverse capabilities, in order to enter the school room with a wide-ranging capabilities and a related positive belief system needed in the use of technology (Russell et al., 1994) . The teacher had both experience as being a class teacher and ICT teacher. However, during the research he was also encouraged to spend time developing his own experience of using the VLE, mirroring the work the students were required to do.
Self-criticism
Self-criticism was most likely, a part of the teacher's general mindset and this may have incorporated a lack of self-confidence and self-efficacy; self-efficacy is the belief that one is able of performing in a definite manner, in order to reach certain objectives (Ormrod, 2006) .
According to Bandura (1995, p2) , self-efficacy is 'the belief in one's capabilities to organise and execute the courses of action required to manage prospective situations'. Self-efficacy affects how people feel and low self-efficacy is linked with depression, worries and helplessness (Ozdemir, 2007) .
Conclusions
The specific role of the teacher was to guide and help students to undertake their studies, supported by the ICT. 
